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1. Introduction 

 Leadership is a key element in the success of an educational institution, including Islamic 

educational institutions (Sanusi et al., 2023). Within the context of Indonesia’s national 

education system, Islamic educational institutions play a crucial role in shaping students’ 

moral character and religious values. As an integral part of the national education system, 

these institutions are expected to contribute to the development of human resources who are 

not only academically competent but also possess noble character (Arifin, 2016). However, 

the greatest challenge faced by Islamic educational institutions is ensuring that the quality of 
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education provided remains relevant and competitive with other educational institutions. This 

places leadership as a central factor in driving quality improvement. 

 One aspect that still requires particular attention is the culture of quality improvement 

within Islamic educational institutions (Muksin et al., 2020). This culture encompasses 

various continuous efforts to enhance educational quality in terms of management, 

curriculum, and learning processes. Leaders of Islamic educational institutions are not merely 

administrative managers; they must also serve as agents of change who motivate teachers, 

students, and all school stakeholders to innovate and grow. As explained in previous studies, 

effective leadership can foster a conducive and innovative learning environment, which 

ultimately contributes to improving educational quality (Wibowo & Subhan, 2020). 

 Although numerous studies have examined leadership in education, research specifically 

addressing leadership in Islamic educational institutions remains limited. Most studies tend to 

focus more on technical aspects of quality improvement, such as curriculum reform (Ach. 

Sayyi, 2017) or the development of teaching methods (Manongga et al., 2022). More in-depth 

studies on how leadership in Islamic educational institutions can be effectively implemented 

within the context of educational quality improvement are still urgently needed (Supriani et 

al., 2022). Existing literature suggests that a more comprehensive leadership approach—

encompassing both managerial and spiritual dimensions—can generate a more significant 

impact on improving the quality of Islamic education (Reichert et al., 2021). 

 Furthermore, the current influence of globalization and digitalization compels Islamic 

educational institutions to adapt rapidly to change (Santika, 2020). Educational leaders are 

expected to respond effectively to these challenges while maintaining Islamic values as the 

fundamental basis of the educational process. Therefore, a flexible and visionary leadership 

model is required—one that can bridge the need for quality improvement with the dynamics 

of global change (Rahmi & Jamal, 2018). Leaders of Islamic educational institutions play not 

only a managerial and operational role but also a strategic role in shaping a sustainable long-

term vision. 

 In addition, it is important to note that leadership in Islamic education also faces internal 

challenges, such as limited policy support and inadequate resources. Leaders must be capable 

of overcoming these constraints by optimizing existing potential and building synergy among 

various stakeholders within the institution. One way to achieve this is by implementing 

collaborative leadership principles, in which leaders, teachers, students, and the surrounding 

community work together toward a shared goal—improving educational quality. 

 This study aims to examine more deeply the role of leadership in improving educational 

quality within Islamic educational institutions. The primary focus of this research is how 

leaders of Islamic educational institutions can implement effective strategies to promote 

quality improvement, both academically and institutionally. This study explores relevant 

leadership concepts and applies educational theories that support the achievement of higher 

educational quality in Islamic educational institutions. 

 Through this research, it is expected that a clearer understanding of the role of leadership 

in the context of quality improvement within Islamic educational institutions will be achieved. 

The findings are anticipated to contribute significantly to the development of more effective 

and relevant leadership strategies applicable to Islamic educational institutions in Indonesia. 
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Thus, this study is expected to benefit not only leaders of Islamic educational institutions but 

also the development of Islamic education policy at the national level. 

 

2. Method 

This study employs a library research method to collect relevant data and information 

concerning leadership in Islamic education and quality improvement within Islamic 

educational institutions. This method was selected because it enables the researcher to analyze 

various sources of literature, including books, scholarly articles, and policy documents related 

to the research topic. By examining existing sources, the researcher is able to understand key 

concepts and theoretical frameworks underlying the relationship between leadership and 

educational quality. 

The research procedure began with the identification and collection of literature sources 

related to leadership in Islamic education and quality improvement. Subsequently, a content 

analysis was conducted to extract essential information from these sources and to discuss the 

findings in relation to relevant concepts and theories. This process also involved comparing 

different perspectives presented in the literature in order to obtain a more comprehensive 

understanding of the role of leadership within the context of Islamic education. 

 

3. Results and Discussion  

In this study, the primary focus is to explore leadership in Islamic education within the 

context of the national education system and to evaluate the culture of quality improvement 

in Islamic educational institutions. The research identifies several significant findings related 

to educational quality in these institutions and examines how leadership plays a role in driving 

quality enhancement. 

a. Culture of Quality Improvement in Islamic Educational Institutions 

1) The Role of Leadership in Building a Quality Culture 

  The culture of quality improvement in Islamic educational institutions is strongly 

influenced by visionary and effective leadership (Supradi, 2019). Leaders in these 

institutions are not only responsible for administration and management but also serve 

as the primary driving force in building and sustaining a culture of quality (Adiyono 

et al., 2023). Effective leadership styles, such as transformational leadership, are 

particularly relevant because they inspire staff and students to innovate, work 

diligently, and focus on achieving shared goals (Wulansasi & Ma’mun, 2019). 

Effective leaders also create environments that support continuous learning and instill 

Islamic moral and ethical values in every aspect of institutional life. 

  The characteristics of leaders in Islamic educational institutions must reflect 

noble Islamic values such as justice, honesty, patience, and responsibility (Maya & 

Lesmana, 2018). Value-based leaders should serve as role models in both decision-

making and daily interactions. They lead not only through formal authority but also 

through moral exemplification (Sagala, 2015). Furthermore, leaders grounded in 

Islamic values must be capable of building trust and harmony among staff and 

students, fostering a collaborative atmosphere characterized by sincerity and shared 

commitment (Nanggala & Damayanti, 2023). 
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  Effective leadership significantly influences the development of a quality culture 

within educational institutions. Strong leadership motivates staff to enhance their 

performance in both instructional and administrative domains. When leaders 

articulate a clear vision and mission and provide adequate support, staff are more 

enthusiastic about achieving higher quality standards. Moreover, leaders who 

encourage open dialogue and empowerment strengthen collective responsibility and 

active participation, embedding quality culture into every organizational process. 

2) Islamic Values in Quality Improvement 

  Islamic values play a central role in shaping the culture of quality improvement 

in Islamic educational institutions (Muksin et al., 2020). Honesty, as a fundamental 

value, forms the foundation of all institutional activities. It encompasses not only 

truthfulness in conduct but also intellectual honesty in knowledge dissemination and 

objective assessment of student achievement (Fattah, 2020). Consistent application of 

honesty fosters transparency and trust, creating an environment where individuals feel 

respected and treated fairly. 

  Integrity is another essential value in quality improvement. In Islam, integrity 

implies consistency between words and actions and responsibility in fulfilling 

entrusted duties (Sofanudin, 2019). Within educational institutions, integrity must be 

embodied by leaders, teachers, and administrative staff alike. This integrity cultivates 

a strong work ethic, where individuals strive to perform their roles to the best of their 

abilities (Darmadji, 2014). Decisions grounded in integrity are guided by principles 

of truth and collective benefit, enabling sustainable quality enhancement. 

  Social responsibility is equally integral to quality improvement in Islamic 

education. Educational institutions are responsible not only for students’ academic 

success but also for contributing to society at large (Lestari, 2019). From an Islamic 

perspective, education serves not merely individual interests but also the advancement 

of civilization. Therefore, institutions must nurture students’ social awareness and 

encourage them to contribute to solving societal challenges (Sukatin, 2018). Thus, 

educational quality is measured not only academically but also by its social impact. 

  Cooperation is another key value emphasized in quality improvement (Santoso 

et al., 2018). The Qur’an highlights the importance of mutual assistance in 

righteousness and piety. In educational contexts, collaboration among teachers, 

students, staff, parents, and communities is fundamental to achieving institutional 

goals (Zubaidah, 2016). Through cooperative efforts, institutions become better 

equipped to address managerial and instructional challenges. 

  The implementation of these Islamic values in management and education can 

be realized in various ways. Honesty and integrity should guide academic and 

financial decision-making processes. Social responsibility can be fostered through 

community service programs and social engagement initiatives. Collaboration can be 

strengthened through joint activities involving students, parents, and community 

members. By internalizing these values, Islamic educational institutions can establish 

a strong and sustainable quality culture oriented not only toward academic excellence 

but also toward character development and social contribution. 
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3) Challenges in Implementing Quality Management 

  The implementation of quality management in Islamic educational institutions 

faces complex challenges. One primary obstacle is limited resources, including 

financial constraints, inadequate infrastructure, and shortages of qualified teaching 

staff (Sukiyanto et al., 2021). Many institutions rely on limited funding, restricting 

their ability to provide adequate facilities and invest in educational technology. 

Another challenge is the lack of leadership training and professional development 

(Utari & Hadi, 2020). Effective leadership is essential for quality management, yet 

many leaders lack sufficient training in modern management practices and quality 

improvement strategies. Without appropriate skills, leaders may struggle to 

implement institutional visions effectively. 

  Resistance to change also poses a significant challenge (Andini & Aslami, 2023). 

Staff accustomed to traditional practices may resist innovation and new quality 

standards. Additionally, some institutions perceive quality management as a 

temporary requirement for accreditation rather than a continuous process (Supriani, 

2022). Limited collaboration with external stakeholders—including government 

bodies, industries, and communities—further restricts institutional development 

(Yusuf & Sodik, 2023). Cultural, geographical, and ideological factors sometimes 

hinder external partnerships (Rizki & Ary, 2021). Addressing these challenges 

requires a holistic and collaborative approach, including continuous leadership 

training, institutional participation, and the cultivation of a culture that views 

innovation as an opportunity rather than a threat. 

4) Leadership Capacity Development in Quality Management 

  The development of leadership capacity in implementing quality management 

within Islamic educational institutions is a crucial step to ensure the continuity of 

sustainable quality improvement processes (Sagala, 2015). Effective leaders are 

required not only to possess a deep understanding of Islamic values but also to 

comprehend modern management principles that can enhance institutional 

performance. Training and development play a key role in equipping leaders with 

essential skills, such as strategic planning, resource management, and performance 

evaluation (Latifah & Ngalimun, 2023). Without adequate training, leaders may face 

limitations in their efforts to guide institutions toward better outcomes. 

  Various relevant training programs can be directed toward the development of 

transformative leadership, encouraging leaders to act as agents of change within their 

institutions. These programs may cover topics such as data-driven quality 

improvement strategies, educational innovation management, and techniques for 

fostering a collaborative work culture (Wulansasi & Ma’mun, 2019). In addition, soft 

skills training—such as effective communication and ethical decision-making—is 

also essential. Through such training, leaders can be better prepared to confront 

challenges, both within the organization and in their interactions with the external 

environment (Maryana, 2022). 

  Equally important is the sustainability of this development process. Training 

should not be viewed as a one-time activity but rather as part of a long-term 
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commitment to strengthening leadership within Islamic educational institutions. 

Leaders who have opportunities to participate in continuous training and receive 

mentoring support are better equipped to adapt to changing times and evolving 

educational needs (Sutini et al., 2020). Consequently, quality management can be 

ensured not merely as a formality but as a deeply embedded culture across all aspects 

of institutional operations. 

5) The Role of Stakeholders in a Culture of Quality Improvement 

  The role of stakeholders in building a culture of quality improvement within 

Islamic educational institutions is highly significant (Dwiyama et al., 2020). Teachers, 

administrative staff, students, parents, and the wider community each contribute in 

complementary ways to creating an excellent educational ecosystem. A culture of 

quality improvement cannot be sustained if it relies on only one party. Collaboration 

among stakeholders is essential to ensure that every aspect of education operates 

effectively and efficiently (Murni, 2017). Their involvement must go beyond mere 

formality; a strong sense of ownership over the quality improvement process is 

necessary so that all parties feel responsible for actively contributing. 

  Teachers, as the primary actors in the educational process, play a vital role in the 

implementation of quality management. They are not only instructors but also agents 

of change who can guide students toward better development. Teachers need to be 

actively involved in curriculum evaluation and development and continuously strive 

to enhance the quality of instruction through training and professional development 

(Maskur, 2023). With teachers who consistently refine their competencies and 

innovate, the quality of education within the institution will improve significantly. 

Moreover, effective communication between teachers and students helps create a 

conducive and sustainable learning environment. 

  Administrative staff, although often working behind the scenes, also play an 

important role in quality management (Saggaf et al., 2014). They are responsible for 

resource management, financial administration, and other administrative functions 

that support the educational process. When administrative staff perform their duties 

efficiently, they provide stability and certainty that are crucial for the daily operations 

of educational institutions. Their involvement in quality improvement can be seen 

through the implementation of transparent, accountable, and responsive 

administrative systems that meet the needs of teachers and students.  

  Students and parents are equally important in building a sustainable culture of 

quality. Students, as the primary subjects of education, should be involved in quality 

determination processes, both through the feedback they provide and through 

increased responsibility for their own learning (Kasenda et al., 2016). Meanwhile, 

parents’ roles as educational companions at home form an integral part of the quality 

improvement ecosystem. Parental involvement through moral and material support 

and active communication with schools strengthens the learning process and creates 

synergy between school and home. 

  Finally, the broader community also plays a crucial role in fostering an 

environment that supports quality improvement in Islamic educational institutions. 
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Educational institutions do not stand alone but are part of a larger community. 

Therefore, community support—whether through participation in school activities, 

involvement in development programs, or collaboration with other institutions—can 

enrich learning experiences and make tangible contributions to quality enhancement. 

Through synergy among teachers, administrative staff, students, parents, and the 

community, a culture of quality improvement can grow and be sustained over time. 

6) The Influence of Quality Culture on Educational Quality 

  The influence of a quality culture on educational quality in Islamic educational 

institutions is highly significant. When a quality culture is implemented consistently, 

its impact can be observed in various aspects, one of which is the improvement of 

students’ academic achievement. Institutions that effectively implement quality 

management tend to have more structured curricula, more adaptive teaching methods, 

and continuous evaluation processes (Mundiri, 2015). This enables students to receive 

education that aligns with their needs and prepares them better to face academic 

challenges. In addition, students are generally more motivated because they are 

situated in an environment that encourages active and participatory learning. 

  The implementation of a quality culture also has a positive impact on teacher 

satisfaction. When quality management functions effectively, teachers feel supported 

by a responsive and well-planned system (Sabandi, 2023). They gain access to 

continuous professional development opportunities, fair performance evaluations, 

and strong support from school management in developing their potential. This 

satisfaction contributes to higher work motivation, which ultimately affects the 

quality of teaching (Niswatin & Zainiyati, 2021). Satisfied and motivated teachers 

tend to be more enthusiastic in teaching, more innovative in delivering learning 

materials, and more capable of building positive relationships with students. 

  Furthermore, a quality culture influences the external recognition received by 

educational institutions. Institutions that successfully implement quality management 

systems often achieve higher accreditation status and gain recognition from external 

stakeholders such as government bodies, other educational institutions, and the 

general public. This recognition not only provides legitimacy for the quality of 

education delivered but also enhances the institution’s reputation in the eyes of society 

(Supriani, 2022). As a result, Islamic educational institutions that are committed to a 

quality culture are better positioned to attract prospective students and secure support 

from various stakeholders. 

  Overall, a strong quality culture can bring about tangible transformation in 

Islamic educational institutions. It not only improves students’ academic achievement 

and teacher satisfaction but also strengthens the institution’s position within the 

broader educational landscape. This demonstrates that the implementation of a quality 

culture is not merely a management theory but a strategic approach capable of 

enhancing educational quality in a holistic and sustainable manner. With a well-

maintained quality culture, Islamic educational institutions can serve as exemplary 

organizations in nurturing generations that are knowledgeable, morally grounded, and 

well prepared to face the challenges of the times. 
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b. Exploration of Quality Studies in Islamic Educational Institutions 

1) The Implementation of a National Standards–Based Quality Management System in 

Islamic Educational Institutions 

 The implementation of a quality management system based on national 

standards in Islamic educational institutions is an important step in ensuring 

educational quality that aligns with government policies and the current needs of the 

education sector. National standards, such as those outlined in the National Education 

Standards (Standar Nasional Pendidikan/SNP), provide a clear framework for 

educational institutions to measure their performance (Hidayat, 2019). In the context 

of Islamic educational institutions, these standards encompass various aspects, 

including curriculum, facilities and infrastructure, educator competencies, and 

institutional governance. The adoption of a national standards–based quality 

management system aims to ensure that Islamic educational institutions not only 

uphold their religious values but are also able to compete with other educational 

institutions in terms of academic quality and managerial effectiveness. 

 In practice, Islamic educational institutions are required to comply with a range 

of government regulations, such as accreditation requirements set by the National 

Accreditation Board for Schools/Madrasahs (BAN-S/M), as well as standards related 

to teacher qualifications and educational facilities (Jamaluddin et al., 2020). 

Nevertheless, a key challenge faced by these institutions lies in balancing compliance 

with such standards while maintaining the core principles of Islamic education 

embedded in their curricula. Principles such as adab, moral character (akhlak), and 

spirituality remain essential elements that must not be overlooked in the educational 

process, even when adhering to government regulations (Andini & Aslami, 2023). 

 The alignment between national standards and the principles of Islamic 

education can, in fact, be achieved if implemented through an appropriate adaptive 

approach. Islamic education, which emphasizes the integration of religious 

knowledge and general sciences, can utilize the national standards framework as a 

tool to ensure comprehensive teaching quality (Jamil, 2023). For example, national 

standards that emphasize teacher competency can be integrated with training 

programs that also strengthen educators’ understanding of Islamic sciences. In this 

way, Islamic educational institutions not only comply with government-mandated 

quality standards but also continue to highlight their identity as value-based 

educational institutions grounded in Islamic teachings. 

 However, the challenges in implementing such a system are considerable. 

Limited resources often pose significant obstacles for many Islamic educational 

institutions, particularly those located in remote areas. In addition, differing 

interpretations of national standards and their application within the context of Islamic 

education can lead to confusion. In some cases, institutions struggle to meet 

administrative requirements while their primary focus remains on nurturing students’ 

spiritual and moral development. Therefore, a flexible approach is required, one that 

allows national standards to be adapted in consideration of local contexts and the 

unique characteristics of Islamic educational institutions. 
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 Despite these challenges, successful implementation of a national standards–

based quality management system in Islamic educational institutions can yield 

positive outcomes. By meeting these standards, Islamic educational institutions will 

be better prepared to face the challenges of globalization and competition in the 

education sector, while also gaining greater recognition from both government 

authorities and the wider community. Ultimately, this supports the fundamental goal 

of Islamic education: to produce generations who are not only intellectually 

competent but also morally upright and possess strong integrity. 

 

2)   Synchronizing Leadership Vision with National Education Goals 

   Synchronizing the leadership vision of Islamic educational institutions with 

national education goals is a highly important strategic step. In this context, the vision 

and mission of Islamic educational institutions need to be aligned with broader 

objectives, as stipulated in the National Education System Law (Purnama et al., 2024). 

The primary goal of national education is to educate the nation and to develop 

students’ potential so that they become individuals who are faithful, pious, 

knowledgeable, and skilled. Leadership within Islamic educational institutions plays 

a key role in ensuring that their mission of educating morally upright generations 

remains closely connected to this overarching national vision. 

 Strong and visionary leadership is essential in this alignment process. Leaders of 

Islamic educational institutions must be able to understand the essence of national 

education goals and determine how these goals can be implemented without 

neglecting the Islamic principles that form the foundation of their institutions 

(Hendrawan & Riang Hati Waruwu, 2021). For example, in curriculum development, 

leaders must ensure that religious education and character formation remain central 

pillars, while simultaneously accommodating advances in science and technology as 

mandated by national education objectives. Leaders who are able to integrate these 

two dimensions effectively will be better positioned to create a balance between 

spiritual and academic demands, which ultimately has a positive impact on 

educational quality. 

 However, aligning leadership vision with national education goals is not without 

challenges. One commonly encountered obstacle is the perception that Islamic 

education is exclusive and separate from general education standards. In reality, with 

inclusive and open leadership, Islamic educational institutions can play a strategic 

role in supporting the achievement of national education goals. This is where the role 

of leaders as bridges connecting institutional aspirations with national regulations 

becomes crucial. Effective leadership must be capable of addressing internal 

resistance—such as conservative views that perceive change as a threat to Islamic 

values—as well as external challenges in the form of policies that may not always be 

fully accommodating toward religious-based institutions. 

 The alignment process also requires strong communication and collaboration 

skills from leaders of Islamic educational institutions. Leaders need to actively engage 

in dialogue with stakeholders at various levels, including government authorities, the 
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educational community, and the broader society, to ensure that their institutions 

continue to develop without losing their identity. Through open communication, 

leaders can ensure that efforts to synchronize vision are supported by multiple 

stakeholders. Moreover, they can manage differing stakeholder expectations 

(Widiantari & Herdiyanto, 2013) by explaining how Islamic education, grounded in 

moral excellence, also contributes directly to the achievement of national education 

goals. 

 Ultimately, the success of aligning leadership vision with national education 

goals depends largely on leaders’ ability to drive change and innovation within 

Islamic educational institutions. If leaders are able to harmoniously integrate Islamic 

principles with national standards, Islamic educational institutions will be well 

positioned to compete at both national and global levels. In this way, Islamic 

education will not only produce students who are intellectually capable and morally 

grounded but also well prepared to face the challenges of the times, in line with 

national education goals aimed at educating the nation and building a strong, 

character-driven society. 

3)   Resource Challenges in Improving the Quality of Islamic Educational Institutions 

 Resource-related challenges in improving the quality of Islamic educational 

institutions represent one of the most critical issues they face. Many Islamic 

educational institutions, particularly those operating in rural or remote areas, 

experience significant limitations in both financial resources and human capital 

(Munir et al., 2023). Budget constraints often hinder institutions’ ability to provide 

adequate facilities, such as comfortable classrooms, well-equipped libraries, or 

learning-support technologies. Limited funding also makes it difficult for institutions 

to offer regular training for teachers or to enhance the quality of existing educators 

(Dawous et al., 2022). As a result, some Islamic educational institutions lag behind 

other institutions that benefit from stronger financial support. 

 Human resource limitations are another persistent challenge. Islamic educational 

institutions often face shortages of teachers whose competencies align with modern 

educational standards (Irgi Iqbal & Nasution, 2022). Moreover, many teachers 

working in these institutions have limited opportunities to participate in professional 

training or development programs necessary to keep pace with advances in education 

and technology. Insufficient support from competent administrative staff further 

reduces the efficiency of school management (Dwidianti et al., 2024). Collectively, 

these constraints widen the gap between the objectives Islamic educational 

institutions aspire to achieve and the realities encountered in practice. 

 To address these challenges, one potential solution is to establish partnerships 

with external stakeholders (Saifudin & Yusuf, 2020). Islamic educational institutions 

can collaborate with government agencies, donor organizations, or the private sector 

to secure financial assistance and capacity-building programs for educators. Such 

partnership initiatives may include professional development training for teachers, 

scholarships for underprivileged students, or support for the construction and 

improvement of educational facilities (Sutini et al., 2020). Through strong 
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collaborative efforts, Islamic educational institutions can overcome many of their 

existing limitations and enhance the quality of education they provide. 

 In addition, Islamic educational institutions need to develop their resources 

independently by optimizing local potential within surrounding communities. For 

example, institutions can draw upon community support, both financially through 

donations or collective initiatives, and in terms of human resources by involving 

alumni or parents in school activities. Strengthening networks among Islamic 

educational institutions can also serve as a solution for sharing resources and 

experiences in educational management. Through such approaches, Islamic 

educational institutions can build a more resilient and sustainable foundation for 

improving educational quality. 

4) The Use of Technology and Innovation in Enhancing the Quality of Teaching and 

Administration 

 The use of technology and innovation has become a crucial aspect in improving 

the quality of teaching and administration in educational institutions, including 

Islamic educational institutions (Suryani & Hartati, 2023). In the digital era, 

technology offers significant potential to enhance instructional methods, streamline 

administrative processes, and expand access to information and learning resources. 

Digital technologies—such as e-learning platforms, educational applications, and 

digital student data management systems—enable teachers and administrative staff to 

optimize their work processes (Rahardja, 2023). Through the appropriate 

implementation of technology, Islamic educational institutions can enhance their 

competitiveness while providing more effective and relevant learning experiences for 

students. 

 In the instructional context, technology allows learning to become more 

interactive and engaging. Teachers can utilize multimedia tools, such as videos, 

simulations, and interactive applications, to explain complex concepts in ways that 

are more easily understood by students (Wiliawanto et al., 2019). Technology also 

enables personalized learning, allowing students to progress according to their 

individual learning pace and styles. Within Islamic educational institutions, the 

teaching of religious subjects and general sciences can be enriched through diverse 

and easily accessible digital materials. This approach encourages greater student 

engagement and enhances students’ understanding of the subject matter. 

 However, despite its clear benefits, the implementation of technology in Islamic 

educational institutions still faces several challenges. One of the main obstacles is 

limited infrastructure, particularly in areas that lack adequate internet access or 

sufficient technological facilities (Gultom et al., 2022). In addition, many teachers 

have not received adequate training in the use of digital technology for instructional 

purposes, making it difficult for them to fully harness its potential. On the other hand, 

Islamic educational institutions that emphasize traditional values sometimes 

encounter resistance to adopting modern technology, due to concerns that technology 

may disrupt the spiritual or moral dimensions emphasized in schooling. 
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 To address these challenges, Islamic educational institutions need to strengthen 

their technology implementation strategies in a gradual and well-planned manner. 

Training programs for teachers and administrative staff in the use of educational 

technology are essential to enable them to leverage digital innovations in supporting 

teaching, learning, and school management (Warsihna et al., 2023). Furthermore, both 

government and private sector actors need to provide adequate infrastructural support, 

including affordable internet access and technological devices for under-resourced 

educational institutions. Through effective collaboration among all stakeholders, 

Islamic educational institutions can move forward in utilizing technology to improve 

educational quality. 

 Ultimately, technology should be viewed not merely as a tool for enhancing 

efficiency but also as a means of strengthening learning in Islamic educational 

institutions, provided that it is used wisely and aligned with educational objectives 

grounded in Islamic values. By integrating technology and innovation, Islamic 

educational institutions can remain relevant in the digital era without losing their 

identity. Technology can serve as a bridge connecting Islamic education with global 

needs and challenges, fostering generations who are not only intellectually competent 

but also morally grounded and ethically upright. 

The findings of this study reinforce the relevance of transformational leadership theory 

in the context of quality improvement within Islamic educational institutions (Sanusi et al., 

2023). This theory posits that leaders who are visionary, inspirational, and capable of driving 

positive organizational change can significantly influence institutional performance. In 

Islamic educational institutions, transformational leadership has been shown to play a crucial 

role in enhancing educational quality. Leaders who are committed to Islamic values, such as 

honesty and social responsibility, are able to guide institutions toward improvement through 

a holistic approach. 

In line with this theoretical perspective, transformational leaders in Islamic educational 

institutions must serve as positive role models for staff and teachers. They are expected to 

inspire team members to innovate and overcome challenges in quality management. 

Transformation in educational institutions is not limited to structural change but also 

encompasses spiritual and moral dimensions that must be aligned with Islamic principles 

(Wulansasi & Ma’mun, 2019). Therefore, leaders with strong integrity and the ability to unite 

a shared vision are more effective in driving positive change. 

In addition, Total Quality Management (TQM) emerges as a highly relevant theoretical 

framework in discussions of quality improvement in Islamic educational institutions 

(Wiandari & Darma, 2017). TQM emphasizes the involvement of all institutional components, 

from leadership to teachers and administrative staff. This concept highlights that quality 

improvement is not the responsibility of a single party; rather, all members of the institution 

must actively participate in continuous improvement efforts (Ardiansyah, 2024). The 

implementation of TQM in Islamic educational institutions demonstrates significant quality 

enhancement when every member works with a shared awareness of ongoing self-

improvement. 
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TQM also underscores the importance of continuous improvement as a key principle in 

maintaining and enhancing quality standards in educational institutions. In this regard, 

transformational leadership and TQM complement each other (Suaeb, 2022). 

Transformational leadership drives major change through a strong and inspiring vision, while 

TQM provides a systematic framework for quality enhancement through ongoing evaluation 

and improvement processes. The synergistic application of these two theories has proven 

effective in various previous studies addressing quality improvement in educational 

institutions, including Islamic educational settings. 

However, the primary challenges in implementing TQM and transformational leadership 

in Islamic educational institutions include limited resources and resistance to change. Many 

institutions lack well-developed quality management systems due to insufficient training and 

capacity-building for leaders (Diarera & Budiarti, 2017). Additionally, some institutions 

remain entrenched in traditional management patterns that do not support innovation or 

continuous improvement. Consequently, serious efforts are required to transform mindsets 

and work cultures within these institutions. 

In the context of Islamic education in Indonesia, the application of these theories must 

also be adapted to unique cultural and social conditions. Community culture, the Islamic 

values upheld by educators, and the surrounding social dynamics must all be taken into 

account. This means that modern theories such as TQM and transformational leadership 

cannot be applied mechanically without appropriate local adaptation that aligns with Islamic 

principles. 

The use of technology and innovation also represents an important element that needs to 

be strengthened in the implementation of TQM in Islamic educational institutions. 

Technology can facilitate more efficient and effective quality management processes, 

particularly in data collection, performance evaluation, and internal communication. 

Unfortunately, technology utilization in some Islamic educational institutions remains limited, 

preventing the full optimization of TQM implementation. 

In conclusion, transformational leadership and Total Quality Management are two highly 

relevant and complementary concepts in efforts to improve the quality of Islamic educational 

institutions. Visionary and inspirational leaders can drive substantial organizational change, 

while TQM provides a systematic framework for sustainable quality improvement. Together, 

these approaches create a strong synergy for addressing challenges such as resource 

limitations and resistance to change. 

Thus, this study demonstrates that leadership in Islamic education plays a decisive role in 

shaping the direction and quality of educational institutions, particularly in efforts to meet 

national education standards. Enhancing leadership capacity and implementing a holistic 

quality management approach are essential for Islamic educational institutions to contribute 

more effectively to the achievement of national education goals. 

 

4. Conclusion 

 Visionary leadership grounded in Islamic values plays a vital role in fostering a culture 

of quality within Islamic educational institutions. By instilling honesty, integrity, and social 

responsibility, leaders create collaborative environments that encourage innovation. Despite 



14 | Islamic Educational Leadership within the National Education System 

 

JASEL, Vol. 1, No. 1, February 2026 

challenges such as limited resources and resistance to change, the active involvement of all 

stakeholders—from teachers to the wider community—can generate significant 

transformation. The implementation of a quality culture is not merely about achieving 

academic standards; it also emphasizes character formation and social contribution, enabling 

Islamic educational institutions to produce competent, ethical, and resilient generations 

prepared to face contemporary challenges. 

 Furthermore, the implementation of quality management systems and the integration of 

technology are essential for achieving balanced educational quality that harmonizes spiritual 

values with modern demands. By aligning leadership vision with national education goals, 

institutions can address resource constraints and leverage innovation to enhance teaching and 

administrative effectiveness. Financial and competency limitations must be addressed through 

inclusive collaboration and adaptive strategies. Ultimately, these efforts yield not only 

knowledgeable graduates but also morally grounded individuals capable of engaging with 

global challenges and contributing positively to society, positioning technology as a bridge 

that connects Islamic education with the dynamics of the modern world. 
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